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BEING ABLE TO CHANGE ...  
FOR SOMETHING BETTER  [image: ]
Br. Georges Poncelet  
N.B. This article appeared in the series "Peda [image: ]
gogie de l'eveif'. We think it is a thought-provok [image: ]
ing document which could help us as we begi.n  
studying  
the document on renewal.  
While education can be thought of as a process  which reproduces models, and fine ones too,  there is another way of looking at it, and that is by  ta1dng  
the autonomy of the student as one's aim.  
To want the autonomy of the student is not to  show no interest in what he does, nor is it to stop  wanting to influence him: it is rather to put one self on a basically equal footing with him, and to  want meet him as one who engages in genuine  dialogue and not as one who only listens. It is to  accept confrontation and not to take refuge in  authority. In this way education consists in "giving  speech" and consequently "giving power". This  implies that the student can refuse the values the  teacher offers: he can choose to say no.  
To give speech and power is not always possible  and never easy. In fact, because of his status, the  teacher is and always remains a figure of auth ority, whatever his personal feelings may be.  What is more, in spite of appearances, society is  opposed in general to the real autonomy of the  student. To want the autonomy of the student is  not an attitude acquired by simply wanting it;  because to be prepared to see one's values, one's  vision of the world rejected is, basically, to risk  one's life, what one is, and not everyone is pre pared to do this. This is the great difference be tween educational systems, between teachers  who wish to influence by encouraging autonomy  and those who want to manipulate students and  produce exact copies.  
But who can be autonomous, and is it possible  to give real autonomy to just anyone? The ques tion is whether real autonomy is something sim ply given by the teacher to the student, or whether  the student is led to a certain point when "the day  of autonomy" dawns for him?  [image: ]
As we understand it, power cannot be seen as  a privilege given as a reward "for services ren dered'\ but rather as the right of every student. It  is the natural consequence of true competence.  "Power" cannot be understood only in the context  of authority, but also in that of ability. Power (to  be able to) is to be capable of ... to have the possi bility of..because one has the competence to do  it. This is true of the field of technology, research,  mathematics, art, but also when choices are to be  made, initiatives taken. It is in this sense that we  should give "powers" to the student.  
At this point we have to stress that no autonomy  can exist free of all constraint. Autonomy and  spontaneity that do not accept the biological, so cial and other limitations of man cannot be ge nuine. It is essential, therefore, for the teacher to  point out to students the reality of these con straints, whether they are due to the physical  limitations of each individual, to conflicting  desires, wants or interests, to contradictions in  society, or to ethics or deontology. All education,  
. therefore, will always be a confrontation, and the  teacher knows that he will never help his students  by ignoring conflicts. On the other hand, he will  
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not necessarily always have the last word when it  comes to solutions, because his starting point was  to accept dialogue.  [image: ]
There are tangibly different attitudes on which  distinctly diff�rent . educational approaches are  base.d: ther� 1s a d�fference between proposing  
and mculcatmg. To mculcate means to act in such  a way that in the end a person accepts certain  things. To propose, on the other hand means  there is a relationship based on a "propos�"which  can be accepted or refused. This does not in any  way conflict with the witness that a teacher can  giye. 01:1 the contrary, we would say that this  witness 1s �he c�e�est and most genuine form of  proposal smce 1t 1s based on actions and not only  on words.  
According as education takes as its aim the  autonomy of the student or the creation of an  exact copy, the teacher will be different. If he  wants an exact copy, he will be the one who kno[image: ]ws  the one who has, the one who can. Also he will b�  associated with an unchangeable body of kno[image: ]wl edge passed on as something scientific and irre futable. And in the measure that the student is  m_ade to become� exact copy, so the relationship  with the tea�her wil� flow in one direction only, as  he h� nothmg to give and everything to receive.  He will always remain someone dependent on  hand-outs. In such a case, could a class [image: ]ever  become a community?  [image: ][image: ][image: ][image: ][image: ]
On the other hand, the teacher who wants the  autonomy of the student will appear quite ordi nary. He ,has a message he wants to pass on, a  message he wan[image: ]ts to live, but he knows it is limited  by his personality and his culture. He knows that  his words and desires are only so many among  other words and desires. He accepts to enter a  world of conflict in which he will not appear as the  "wise man[image: ]", but as a wise man who, without want ing to deny his initial intention which led him to  take up his present function, is able to receive  from the student, in the same way as the student  recei[image: ]ves from the teacher. This welcoming atti tude is the basis of community.  [image: ][image: ][image: ][image: ]
Education for autonomy = education that  leaves everything as it is? No, we dare to suggest  that the solution is not as easy as that. It is an  e.ducation off�red by a committed and respon sible person, m our case, certainly. Our concern  must be to pre[image: ]pare the child for his adult role. The  proposa[image: ]l of the Christian message, with all its  demands and constraints as well as its excitement  is fundamental for us, because it is in the Gospei  that we find as m[image: ]uch the absolute nature of God  as the absolute nature of man (A. da Via).  [image: ][image: ][image: ]
The w[image: ]orld of tomorrow will certainly belon  to those wh[image: ]o will bring  [image: ][image: ]
greater hope to this earth.  
([image: ]Teilhard de Chardin)  
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